ABSTRACT
INTRODUCTION
A perennial problem of preservice teacher education is the articulation between initial training and subsequent practice. Typically, the training provided during preservice programs in teaching skills and strategies has not proved to be durable in work settings where those skills frequently are not modelled and reinforced.
One attempt to address the articulation problem has been the creation of professional development schools, an organisational device intended to bridge the gap between theory and practice, school and work. Professional development schools partially address the articulation problem at the preservice level by developing collaboration between universities and schools in the preparation of teacher candidates (Mills, 1996) . However, unless preservice and inservice teachers share Rarely, however, do they provide followup training and support for the teaching skills and strategies that candidates learned in their teacher preparation programs.
Over the last 15 years a fully elaborated training technology has been developed to assist practising teachers in the mastery of innovations in curriculum and instruction and the implementation of those innovations in classrooms (Showers and Joyce, 1996) . This better designed training, as well as the reorganisation of the workplace for the collaborative support of implementation efforts (in the form of peer coaching study teams), have yielded superior rates of implementation of new learning for inservice teachers (Joyce and Showers, 1995 (Joyce and Showers, 1995) that has proved so successful in the implementation of change for practising teachers. Graduates were widely dispersed over a large geographical area in their first year teaching assignments. Thus, all interviews were conducted by telephone with interviewers using a semi-structured interview guide.
STUDYING THE ARTICULATION PROBLEM
Graduates were asked to report how often they 
